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Introduction
Laura Widman, Presenter: Hello everyone and thank you for joining me for this roundtable discussion about developing multimodal feedback for ESL Writers! My name is Laura Widman, and I am the ESL Specialist for the Texas A&M University Writing Center. I use they/them pronouns, and am white with short, brunet hair and round, tortoiseshell glasses. 
This presentation is structured as a roundtable discussion, which means that for much of this time, we will all be able to share our thoughts on the topics introduced. During discussion times, you are invited to raise your hand and unmute yourself when called upon to share your thoughts or type out your thoughts and questions in the chat at any time. Any typed questions or comments will be read aloud for the benefit of all attendees. While I am reading scripted portions of this presentation and introducing new topics, if you have a question or comment, please type it in the chat so that this contribution can be acknowledged at an appropriate time, and we can get through the material I would like for us to cover today.
You should have access to both the transcript and the handout for this discussion at this time, but I have also shared them in the chat for your convenience. The handout contains some helpful vocabulary terms, the subsections of my presentation, and some guiding questions for each section. 
Before we begin our discussion, I would like to acknowledge that I am presenting from the unjustly taken territory of the Coahuiltecan, the Sana, the Tonkawa, and the Wichita and affiliated peoples. The purpose of this acknowledgement is to understand our role in the history of our institution’s land, to uphold the continuing presence and importance of Indigenous culture and rights on this land, and to support Indigenous struggles for sovereignty, support, and recognition. Within my transcript for this talk is more information about each of these tribes, and how you can support and learn more about those who have sustained indigenous community and territory in spite of the injustices committed against them.
ESL Writing in the U.S. and Persisting Biases
ESL Writing, or L2 Writing, is a relatively new field of study and pedagogy. L2 Writing scholar Paul Kei Matsuda, in his piece Second language writing in the twentieth century: A situated historical perspective, documents this history and development of L2 Writing as a field. Coming into prominence in the 1960s separately as a subfield of L2 instruction and an approach to writing in English departments, much of this development was in response to the rapidly growing population of international students in American colleges and universities. L2 Writing instruction has, historically, been left to ESL programs until a writer is deemed competent enough in English writing to join first-year composition courses, after which L2 writers are often taught in the same manner as L1 English writers. In the 70s-80s, L2 writing instruction and pedagogical development formed a stronger presence in English and Composition programs, and thus became a more interdisciplinary field – although still often bisected by the writer's perceived skill in the language. Matsuda further argues that this shared pedagogical identity, within numerous fields, is necessary for the development of L2 Writing. 
Building from this historical perspective, it is also important to consider that L2 writers are not a monolith, and often share a wide range of intersectional identities that changes how they are viewed and treated within the U.S. educational system. L2 Writers will face varying difficulties and discrimination based upon their foundation in English, their accent, citizenship, home country, race, religion, and much more. These identities can further influence how they are treated in the U.S., and how people judge their capabilities in English communication.
With the analysis from Matsuda and intersecting identities in mind, it is necessary to evaluate how L2 Writers are treated within the Writing Center. Considering this and our own experiences with ESL Writing or L2 Writing in our own Writing Centers, let’s consider:
· What does the history of L2 English writing tell us about the present and future of L2 English writing? 
· What knowledge of L2 writing should be kept in mind when considering ESL Writers separately from monolingual writers?
· How does your writing center teach tutors to interact with and tutor ESL writers?
· How much of this is by design or due to uncontested biases/judgements?
· Does this teaching reinforce any existing assumptions about ESL writers? 
· What intersecting identities do you see in L2 Writers?
[unscripted discussion with participants]
Feedback in Our Writing Centers
So, we’ve established our knowledge of ESL Writers, and the biases they face by being L2 Writers and having other marginalized identities, but now we’re going to change topics for a moment to talk about feedback. I’ve provided a fairly rudimentary definition of feedback on the handout, but if this definition doesn’t mesh with yours, I am happy to hear changes to contextualize this discussion for you. What I have provided defines feedback as “Input or response to specific material or stimuli. In this environment, this refers to the writing input and suggestions that writing center tutors provide in response to writing”. With this in mind, and any additions or changes you would like to make to personalize this definition, let’s talk about what feedback is to you, and what form it takes in our Writing Centers. I’ve provided some discussion questions, but others posed are also welcome.
· What forms and modalities does feedback take in your Writing Center?
· Are tutors encouraged to provide feedback in ways that are unconventional?
· How do you see tutors using verbal, written, visual and tactile feedback, both in-person and virtually?
[unscripted discussion with participants]
Defining and Framing Multimodality
In the call for proposals for the 2023 OWCA conference, the OWCA uses a definition of multimodality – the theme – taken from the seminal New London Group piece A pedagogy of multiliteracies: Designing social futures. The definition of multimodal that the OWCA has given us from this writing states that, “communication is multimodal when it draws on a combination of linguistic, visual, audio, gestural or spatial modes”. While multimodality is critical in the development of modern communication, I would like to draw attention to the fact that the New London Group identified multiliteracy as the crux of a modern pedagogy on literacy and communication, which they define as, “the multiplicity of communications channels and media, and the increasing saliency of cultural and linguistic diversity”. Thus, this idea of linguistic diversity, and a comprehensive inclusion of writers of all language backgrounds, has been included in this discussion since the beginning. With this in mind, let’s take some time to discuss the questions on the handout for this section:
· What do you define multimodality as? Do you think the definition and use has changed much since the 1996 New London discussion on the term?
· How do we contextualize multimodality in regard to L2 writers? Should we be contextualizing this as multiliteracy instead, as the New London Group does?
· Where do we see multimodality in our Writing Centers? Assignments? Appointment formats? Feedback? Resources?
· What benefit does multimodality provide to both tutors and writers? How do they change writing tutoring?
[unscripted discussion with participants]
Moving Toward Multimodality
With this shared understanding of multimodality – OR multiliteracy, if you find that term to be more emblematic of the work and research you would like to do in your Writing Center – I would like to highlight some of the existing research identifying the benefits of multimodal approaches for L2 Writers. In Meaning-Making, Multimodal Representation, and Transformative Pedagogy: An Exploration of Meaning Construction Instructional Practices in an ESL High School Classroom, researcher Lasisi Ajayi finds that the use of visuals as a tool facilitates meaning-making for ESL students. In Visual Aids and Multimedia in Second Language Acquisition, English Language Teaching, researcher Noha Halwani found that ESL students’ reading and writing improved when instructors used visual aids, and they also became more interactive in the classroom with the use of visual aids. The value of visual aids is further solidified in "I See What You Mean": Using Visuals to Teach Metaphoric Thinking in Reading and Writing by Rebecca Gorman and Gloria Schultz Eastman, which notes that visuals and color theory aid in the teaching of metaphors, word connotation, and descriptive language, which are all challenging features of the English language to learn as an L2 speaker. While much of this research is occurring in the ESL classroom, we can see that the use of multimodal educational tools – both by instructors and learners – is specifically beneficial to L2 writers. 
In addition to this research, consider your own experiences with and using multimodal tools and approaches in writing tutoring. Consider as well, the experiences you have had tutoring English writing with L2 writers. The vast majority of our help is provided through our feedback – in whatever form it takes. This feedback is also as close as tutors usually get to occupying an instructor role and provides the opportunity to explain most topics in writing. 
· What avenues do we see in developing comprehensive multimodality in our tutoring tools and approaches?
· How can we use multimodal feedback to provide more individualized writing guidance and resources to L2 English writers?
· How should this feedback deviate from resources that exist for L1 English writers?
· In what ways do multimodal tutor responses and feedback make writing more accessible and diverse? 
[unscripted discussion with participants]
Final Thoughts
Alright! Keeping in mind everything we have discussed so far – ESL writing, biases against L2 Writers, Feedback and Multimodality – what are we leaving this discussion with? There are a few questions on the handout to guide this introspection: 
· How do you plan to evaluate the tutoring feedback that ESL Writers receive in your writing center?
· In what ways can you improve the multimodality of feedback that is given in your writing center?
· How can we address previously unmet writing needs through multimodal feedback?
[unscripted discussion with participants]
Thank you all for attending and participating in this discussion, I hope that you were able to gain something meaningful from it to take back to your Writing Center! If you have any further questions or comments, I can be reached at my email address: lwidman@tamu.edu, which I will also post in the zoom chat. Thank you!

