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Ready, Set, Go? An Administrative Approach to Supporting Multimodal Tutoring Online [Slide 1]
by Julie Johnson Archer, Bethany Bibb, & Allie Johnston
Introductions & Overview [Slide 2]
[Julie] Welcome! This presentation brings together three perspectives from directors of three writing center contexts, involving online and hybrid tutoring sessions. This workshop is for participants preparing new or evaluating current multimodal services, and we’ll guide you in reflecting on your multimodal readiness at the center, tutor, and session level, and provide a framework for determining where we all might better prepare for multimodal work. 

For this presentation, we interpret multimodality based on the definition provided by New London Group (2009), where multiple modes are layered together to create meaning, while also acknowledging the various modalities or platforms used to conduct tutoring sessions, including synchronous, asynchronous, and in-person.

Here’s our plan for the workshop:
1. Introductions and overview (5 minutes)
2. Center readiness (5 minutes)
3. Activity 1 (10 minutes)
4. Tutor Readiness: Technology Skills (5 minutes)
5. Activity 2 (8 minutes)
6. Tutor Readiness: Rhetorical Framework (5 minutes)
7. Activity 3 (10 minutes)
8. Group Discussion (15 minutes)
9. Q&A (8 minutes)
10. Presentation wrap-up (4 minutes)
Let’s begin!
Center Readiness - Bethany Bibb [Slide 3]
[Bethany] Hi, I’m Bethany Bibb, coordinator of the now-hybrid Graduate Writing Center at Southern Utah University (SUU). Graduate programs are primarily online or hybrid, and we offer synchronous and asynchronous sessions. We have peer and professional consultants, some working remotely and some hosting online sessions from the Undergraduate Writing Center’s computer lab.

The first part of this workshop addresses center readiness (or capacity) to support multimodal online tutoring. 
Guiding Questions [Slide 4]

As we go, I’d like you to consider these guiding questions: 1) What type of online writing center are you running or working to build, e.g., fully online, hybrid, etc.?; and 2) What do you and your center need to know, have, or do to support multimodal tutoring?
Pandemic Priorities & Realizations [Slide 5]
In 2020, many of us experienced the pandemic pivot to hybrid or fully online tutoring, often with little or no time to weigh options. We had to prioritize expediency and efficiency: how quickly could we make the change, and what modalities worked well in a pinch? We needed solutions that were fast, free (or low cost), and (fairly) easy to use. 

We soon realized that some students couldn’t use some modalities due to lack of or limited access – for example, “limited access to strong Internet connection, whether because of lower income, disenfranchisement, or rural geography” (Nejezchleb, 2020).  Even accessibility features can’t ensure access.
Post-Pandemic Priorities [Slide 6]
As the pandemic subsides, we can be more intentional about our multimodal online tutoring services. We must shift our focus to students and pedagogy and assess our modalities and technologies in terms of access, reliability, accessibility, and usability for our students and our tutors (Stewart, 2021; Cecil-Lemkin & Johnson, 2021; Martinez & Olsen, 2015).
Students & Pedagogy over Technology [Slide 7]
We can apply the following quotation to writing center work as well: “The key point here is not that any of these tools are inherently problematic, but that instructors should think first about pedagogical considerations, learning goals, and student realities rather than starting with available technologies” (Sheppard, 2021, pp. 67) 
Center Readiness: Assessing & Reassessing [Slide 8]
When assessing center readiness for new online tutoring services or reassessing current programs, we need to start with – and at – our centers and assess four main considerations: students, locations and environments, modalities, and technologies and equipment. For example, at my institution, many graduate students (and some tutors) don’t have access to or can’t afford reliable internet or even some software programs. Professional tutors don’t qualify for student discounts on Adobe software and might not be able to work on PDF assignments if they can’t afford the software themselves. Limited access limits the modalities we can offer and students can use, so I must take all these factors into account when I assess or reassess our multimodal online tutoring services. 
Activity 1: Assessing Center’s Readiness for Multimodal Tutoring [Slide 9]
And now, it’s your turn! For this first activity, you’ll begin to assess or reassess your own centers. From the OWCA conference program website, find and download our Workshop Activities Handout. For Activity 1, choose two of the four main considerations and answer the questions for them. You’ll have about 10 minutes before we move on to Julie’s part. At the end of our workshop, you can share your responses in the group discussion.
Tutor Readiness: Technology Skills [Slide 10]
[Julie] I’m Julie Johnson Archer, and I am the Director of a fully remote, Online Writing Center for Abilene Christian University’s Online campus. I have a team of professional tutors (in other words, not student workers). Let’s think for a few minutes about tutors’ technical and logistical readiness for multimodal tutoring in online settings–with so many potential technologies as shown in this word cloud, from presentations, videos, infographics, and more, how administrators gauge tutors’ readiness and prepare them for these tutoring tasks is important…
Writing Center Training [Slide 11]
… because "There is no substitute for writing center training for multimodal composition. While other forms of training are beneficial, including workshops and English classes, they are not as effective . . . Writing centers should consider how they can incorporate multimodal training into orientations, continued training, writing center classes, and more" (Cheatle, 2020, p. 26).

This quote is from Joseph Cheatle’s (2020) article, “Multimodal Composition in Writing Centers: The Practical, the Problems, and the Potential.” In it, he captured 18 writing centers’ preparedness in 2017 (and published in 2020). One key finding was a lack of technical and rhetorical training within WCs. Let’s focus first on the technical aspects.
Tech savvy or not… [Slide 12]
One suggestion I have is to start with a brief survey for yourself or your center’s consultants.
· Ask what technical training your tutors need to be confident in the technologies required for multimodal tutoring? 
· Based on your findings from a survey of tutors’ technical skills, you can also ask tutors to train the staff, as Del Russo and Shapiro (2019) suggested.
Tech Considerations [Slide 13]
· Consider your context’s technologies:
· Microsoft Word, PowerPoint, Google Slides, Google Docs, Zoom, Adobe Acrobat. These are a few that we use in my context. What others come to mind? You could share them in the chat room. 
· Consider your context further:
· In fully online contexts like mine, tutors will be providing feedback in asynchronous and/or synchronous appointments. 
· In hybrid contexts, Bethany brought up a good point that off-campus access to institutional software/resources may be limited. So consider if there need to be policies in place to account for those limitations.
· For example, you may need to allot/allow tutors extra time to provide robust feedback on multimodal compositions.
· Considering accessibility is another key aspect of technical training:
· For example, closed captioning for video feedback is important (Share in the chat room if you’ve come up with a good way to provide closed captions on videos.) This is something I’m still working on because captioning requires extra labor, time, and possibly money if you buy a subscription or technology. 
· On the textual level, the tutors need to know how to insert comments on various types of compositions in Word, PowerPoint, PDFs, etc. 
Activity 2: Assessing Tutors’ Technical Readiness for Multimodal Tutoring [Slide 14]
Fill out the table for Activity 2 on the Workshop Activities Handout for a few minutes independently.
· First, what do you know already about your tutors’ technological preparedness, and what pieces of data are missing? 
· What technologies and software are necessary for the types of multimodal compositions students work on in your institution? 
· What trainings are provided or need to be provided for tutors to use these technologies and software in appointments?
· What resources do you need to be able to develop at least one of the above trainings? Try to be specific (i.e., amount of time, amount of money, etc.)
· Who would be involved in developing and implementing the training materials?
· Craft a tentative timeline for developing and implementing this training in your center.
Tutor Readiness: Rhetorical Framework – Allie Johnston [Slide 15]
[Allie] My name is Allie Johnston, and I’m finishing my second year at Austin Peay State University in Clarksville, TN as Assistant Professor of English and Writing Center Director. Our writing center includes in-person and online synchronous and asynchronous sessions.

Now we’ll transition from Julie’s discussion of tech needs to the tutor prep/framework regarding rhetorical considerations for approaching a multimodal tutoring session, in both online and hybrid formats. I’ll walk you through a few texts and considerations, and then we’ll conclude with a reflection prompt.
Preparing Tutors with a Multimodal Mindset [Slide 16]
First let’s consider why it’s important to prep our tutors for working with multimodal assignments, beyond the technological implications and logistics. 
· Why is this important?
· Incorporating multimodal assignment training for tutors aligns with the field of Writing Center’s larger goals of justice work and flexibility to support students of all learning styles (see The UW-Madison Writing Center's Multimodal Toolkit).

Furthermore, “Providing additional training to writing tutors to prepare them to work with students on multimodal projects allows them to begin the work of restoring justice because the ‘job of the tutor is to help human beings…’” (Fitzgerald & Ianetta, 2016, p. 167). Students sometimes show up in the writing center with an assignment that asks them to make a poster presentation for their biology course, a podcast for their English course, or a video for an education course. By coaching students on multimodal assignments and working students through feelings of intimidation and the baggage of previous writing courses, the writing center teaches students to repurpose their existing skills and overcome obstacles to become confident, capable writers and composer” (McGinnis and Gray, 2020).
Rhetorical Considerations [Slide 17]
Additionally, while it is critical to prepare our tutors for the technological aspect of tutoring with multimodal assignments, we must also equip them with a larger rhetorical understanding of the multimodal assignments. 

As Joseph Cheatle (2020) stated, "The most significant area of training is in understanding the implications of technology on different rhetorical considerations. While respondents may feel comfortable commenting on things like visuals and presentation technology, they are much less confident in thinking about the intersections of technology with gender, race, sexual orientation, class, and national identity" (p. 26).
Challenges & Benefits [Slide 18]
There are both challenges and benefits to navigate when preparing tutors to deal with multimodal assignments. Many of these overlap with challenges that occur in any tutoring session, with alphabetic text or in an online/hybrid setting as well. 

Challenges include: 
Tutors have varying levels of experience with multimodal assignments. Some tutors may have created these assignments in their coursework themselves; others may have consumed multimodal works before in their own lives; and some may have no experience in this area. Furthermore, multimodal assignments can range in software use, detail of technical application, and even in medium selected, such as a podcast or video versus a still image or meme. However, this is not much different than the variety of alphabetic text essays we may see in tutoring sessions each day. Tutors are not expected to be experts of the content, and instead can utilize genre awareness.

It’s important to remind tutors of their role in the tutoring session: they can participate as the audience member in the rhetorical triangle to give their perspective as a viewer/listener/consumer of the work.
Practical Considerations [Slide 19]
As mentioned previously, it’s critical to remind tutors of their role in these multimodal assignment tutoring sessions and build their self-confidence. Furthermore, we as admins can take steps to have resources on hand for our tutors to reference. As Brian Hotson (2022) recommends in a piece from the Canadian Writing Center Association, remind your tutors of the power of a "play mindset." They can engage with students by having them try out options, practice together, and share opinions in a low-stakes, supportive environment.

As a center, have digitally available resources on the following topics for equipping tutors in their role as a multimodal consumer:
· Text and font 
· Color theory
· Consistency of modes/blending modes
· Use of white space/pause 
· Partnership of alphabetic text and images
Hotson (2022); Sabatino, L. D., & Fallon, B (2019).
Activity 3: Assessing Tutors’ Rhetorical Readiness for Multimodal Assignments [Slide 20]
Now that we’ve discussed some of the scholarships and approaches of preparing our tutors for multimodal assignment tutoring, I want to give you a few minutes to reflect and consider a few guiding questions. We’ll come back to these at the conclusion of our session, so you can just jot down your responses for now.
· Reflect on your writing center’s current support towards students with multimodal assignments. 
· Would your tutors feel comfortable in assisting students with multimodal assignments, especially in an online format (synchronous and asynchronous settings)?
· If not, what are the major concerns of your tutors/what aspects of multimodal assignments in tutoring sessions make them uncomfortable?
· How can you build your tutors’ confidence in participating as an audience member for a multimodal assignment?
· What steps can your center take to provide tutors with resources to support them in giving effective feedback for multimodal assignments?
Group Discussion [Slide 21]
[Allie] What came up from working on the Workshop Activities Handout? Share your thoughts or the ways your center is preparing for multimodal tutoring in the chat room or by unmuting.
Q&A [Slide 22]
[Bethany] What questions do you have for us?
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