I’m Katie Caprino, and I’m excited to be here with you today at the Online Writing Centers Association Conference to discuss our presentation titled 'An Interconnected Framework for Assessment of Digital Multimodal Composition.' 

Today’s goals include the following: to review research on digital composition, multimodal composition, and writing assessment, to share framework for assessing digital multimodal assessments, to preview student assignments in the context of shared framework, and to articulate future directions. 
Our work in this presentation is founded on the idea that 'Literacy means literacies' from Bartels et al. in 2018. This was within the Beliefs for Integrating Technology into the English Language Arts Classroom. 

We also want to preface our work with some understandings about the Characteristics of Digital Composing. First, we know from the New London Group in 2000 that digital compositions are multimodal. Composers play around with different modes in these types of compositions. Second, they are products of authentic and purposeful composition. These ideas come from Duke et al., 2006; Lindblom, 2015; and Wiggins, 2009. Third, we know from the work of McGrail and Behizadeh in 2017 that they embody interaction and/or collaboration with real audiences through the use of myriad communication means. And, finally, the work of Law 2020 and McGrail and McGrail in 2010 tell us that they welcome creativity and push back against traditional views of originality. 

Our work was really inspired by the challenge of assessment. We know that assessing new types of literacies can be challenging. You may have even had this challenge in your own teaching. We know that Tan’s et al.’s work in 2020 shared that instructors – at PK-12 and higher education – do not have knowledge they need to assess multimodal compositions. 

As we thought about our goal of helping others – and ourselves – assess multimodal compositions, we returned to The Beliefs for Integrating Technology into the English Language Arts Classroom from Bartels et al., in 2019. This document mentioned the following words and phrases: audience, multimodality, and repurposing. We took these terms as inspiration for our own work. 

We know from the literature Teachers' comments often looked the same on students’ traditional and multimodal compositions  (Wierszewski, 2013). Our work builds on underdeveloped literature in terms of elements of digital multimodal writing that make these types of texts successful. 

We used our understandings of the literature and desire to create a framework to help teachers assess and have their students discuss digital multimodal compositions. And here is a visual representation of what we came up with. You'll see the interconnected and layered nature of the three elements we focused upon, that is, audience, mode and meaning, and originality. In the next slides, I will speak briefly about each of these elements and share a writing sample from the authors' teaching to illustrate the ways in which the questions for assessors and composers can be used. Please note: The authors would like to acknowledge Ivy Yeh Cox for her assistance in finalizing the graphic design of the framework.   
I want to spend a few moments here on audience. boyd in 2014 asked us to think about the ways in which the concept of audience has broadened. No longer is the relationship between composer and audience unidirectional. There is a back and forth nature to these compositions. Think about the flow of information that can result from a Twitter post, for example. We relied on the work of Lunsford and Ede 2009 who helps us think about the fact that the audience writers intend may not always be the audience. 
We used this literature to think about some questions for assessors in relation to audience. These questions are: What conceptions of audience(s) do writers have?, How do writers utilize audience interactivity to achieve their writing goals?, and How do writers negotiate power dynamics and potential conflicts in imagined actual audience? audiences?


One of our co-authors had teacher education students create a website for English Learners. One specific pair of students created original storybooks to help teach English Learners content vocabulary. This is a screenshot of one of the pages of the storybook from their website. I will now preview the ways in which we can think about this writing sample in the context of the questions around audience. First, What conceptions of audience(s) do writers have? These teacher education students shared that their audience was elementary school students, teachers, and their professor. The authors discussed making particular design moves because of their particular audiences. Second, How do writers utilize audience interactivity to achieve their writing goals? When asked, the composers spoke specifically about putting in particular elements, audio-recording elements for example, because of their specific audience of English Learners. And, finally, How do writers negotiate power dynamics and potential conflicts in imagined and actual audiences? When we analyzed the website, we noticed that the website navigation was not as robust as it could have been. We also noticed that the comments feature was turned off. We, of course, understand that we did not have students comment specifically on this question as they completed the assignment and that doing so would have been a way for them to have considered audience in more nuanced ways. 
We can now move to mode and meaning. We relied on the work of Kress 2005 and Anderson and Kachorsky 2019 to explain mode: 'Mode refers to the means and tools of composing – and these tools exist in social and cultural contexts' (McGrail et al., 2021, p. 287). 
The questions that we focused on for this domain include the following: How do writers make choices about the modes they compose in and the media they use to disseminate their multimodal compositions?, How do writers combine modes in ways that communicate their meaning to an audience? Are the combinations of modes persuasive in communicating the intended meaning?, and How do writers choose the media to get their message to their audience?

To help us think about mode and meaning, we turned to one of our own assignments: an Instagram profile in order to play around with multimodal experimentation.  We write about the posts on this profile in our article: 'Each post included an image of an impactful text and her written reflective experience associated with that text' (McGrail et al., 2021, p. 288).

We can then return to our questions. Let us first consider the following questions: 'How do writers make choices about the modes they compose in and the media they use to disseminate their multimodal compositions? What is unique here is that the answer to this question became more clear when we talked to the writer. ' When one of our co-authors reached out to this student about her selection of mode, she felt that the mode permitted 'her to show movement over time' (McGrail et al., 2021, p. 290). Some of the quotes come from McGrail et al., 2021, page 290. 
We can then think about the following question: 'How do writers combine modes in ways that communicate their meaning to an audience?' And 'Are the combination of modes persuasive in communicating the intended meaning? ' Even though we may have expected the Instagram account to include images and videos. When speaking with the author (which we have realized is really important to do in this instance) the series of analytical posts she made tied into her meaning. 
And, finally, when can think about the following question: 'How do writers choose the media to get their message to their audience? ' This was a tricky one, as there were only two followers for this Instagram post. One of these audience members was the professor. Whereas we can't be entirely sure, there may have been some reasons of privacy around this decision. The thought that we want to focus on here is without direct communication with the composer, the assessor is often left with their sometimes incorrect assumptions. 

We now turn to originality. We relied on the work of Jocius (2020) and Smith (2017) as we considered remixing. We know that elements of what has been composed previously can be seen in multimodal texts. We consider the ways in which the composer repurposed an original text in a unique, creative manner-the text’s transformativeness (Hobbs, 2019) .
We look now at the questions related to originality: In what ways does the composition embody originality as it relates to multimodal composition?, From what derivative source or sources did the writer gain inspiration? What derivative source or sources did the writer use in the multimodal text?, and How did the writer alter any texts used in a transformative way? 


One of my students’ assignments was used to help us think about originality. My student created a virtual museum as part of an assignment that asked them to create a multimodal composition they could use as a sample text for a project they assigned their students. My student created a virtual museum about her trip abroad. We can ask ourselves the first question 'In what ways does the composition embody originality as it relates to multimodal composition? ' This one was fairly easy, as the composer used original photographs. We can then think of the second question 'From what derivative source or sources did the writer gain inspiration or what derivative source or sources did the writer use in the multimodal text? ' As part of her assignment, the student did have to state from where she pulled inspiration and notation of these mentor texts did come with her assignment. The last question proved a bit more challenging. The question is 'How did the writer alter any texts used in a transformative way? ' Although her title was placed on top of an original photo, other photos were taken directly from Google. This certainly made us think about how the virtual assignment had emphasized originality explicitly and how more instruction about referencing sources may have been helpful here. 
It is important to acknowledge that we also created prompts that helped teachers and students think about the overlapping nature of the three domains. In our article, we shared questions that help readers think about questions that may prompt thinking about the integrated nature of the three domains. When we think about a question that merges Audience and Mode and Meaning, you’ll see that one of our questions is 'How might different audiences choose to navigate this multimodal text? ' When we think about how mode and meaning and originality overlap, we can think of the following question: 'How do writers take a message from one mode to another mode?' And when we think of the ways Originality and Audience overlaps, we can ask, 'What audience understandings does the writer assume?' There are, of course, more examples of these types of questions in our 2021 English Education piece. 

We'd now like to share some future directions and implications for practice as we consider the framework we have shared here today. We think it's important to consider using the questions provided throughout the composing process, not just at the end of the process. We also think it worth noting that we recognize that certain domains and connected questions may be more appropriate for particular assignments than others. We also, of course, invite students to have a role in the assessment process. We think the questions posed offer up ways to do this and have meaningful conversations with student writers. We're hopeful, of course, that the framework can be helpful to teacher educators who are preparing English teachers to assess multimodal compositions and to writers themselves, but we also recognize that we have to all be open to revising the framework as literacies evolve and develop.
Here are our references. You can also refer to our 2021 English Education article for more information. 

Thank you so much for being here today! We encourage you to be in touch with us. Our emails are listed on the slide here. My email is caprinok@etown.edu if you have any questions. Some of the collaborators are planning on joining in on the QandA session in a few weeks. 

